Abstract: Inclusion of children with special needs with normal children is the provision of least restrictive environment for the differently abled children. This approach helps the differently abled children to grow and develop like normal children. It promotes healthy social relationships between normal and differently abled children and provides equal educational opportunity. It enhances special needs children's growth and development on par with their normal peers. This study aimed at analyse the nature of support services received by children with special needs, intervention facilitated by the schools for enriching the learning environment for CWSN and positive influence of inclusive education for CWSN. The universe of the present study includes all the 191 Government primary schools in 15 blocks of Tiruchirappalli District. From this sampling frame, the researcher selected 4 schools from each block using stratified disproportionate random sampling method. 689 children with special needs are studying in the selected schools. The sample taken for analysis consisted of 300 children with special needs. Out of 60 schools, the researcher selected five children with special needs from each school through stratified disproportionate random sampling method. The study emphasized that promotion of positive attitude towards the differently abled develops healthy social relationships among individuals. Integration helps to raise the differently abled children's standard of living and prepares them to live independently. It reduces psychological problems of disabled children. Basic readiness skills are required to integrate special needs children more effectively. Special and regular school teachers require multi-talents and play diversified roles to handle these children. The researcher also suggests the fact that successful promotion of integration for the children with special needs is achieved certainly if the teachers possess the aforesaid components. Integration warrants whole school approach in which teacher plays a vital role. In an effective inclusive setting, every child will be able to dream his/her own vision of the future and develop abilities to actualize it. The inclusive setting not only increases the involvement of children, but enriches their learning potential. It emphasizes that the child is a human resource in the learning process. The paradigm shift from 'child as a student' to 'child as a human resource' paves the way for a comprehensive and inclusive setting, where every child is treated as special and the teacher becomes a facilitator of learning.
Introduction
The belief that education should be available equally to all was also energized by the emergent awareness of individual differences among students and the need, indeed the responsibility of the school, to adapt curricula to these differences. Children with special needs received individualized education programmes with goals, expected learning processes and educational resources tailored to their needs. The movement to individualize education for all children in the context of standards of achievement continues to be one of the central issues in education (Gottlieb, 2003) . Philosophies of inclusion and respect for individual differences continue to shape the practice of education and provide the basis for the role of the school social worker. The correspondence between social work values, the emergent mission of education and the role of the school social worker is illustrated by Allen-Meares (1999). The mission of education, implicit in these values, became the basis for school social work in the twentieth century.
School is conceptualized as a community of families and school personnel engaged in the educational process. The educational process is dynamic and wide ranging and involves children, their families, teachers and an institution called school. It is the context for school social work. School is no longer viewed as a building or a collection of classrooms in which teachers and pupils work together (Jenkins, and Rigg, 2003) . The school community, no longer simply bounded by geography, comprises all those who engage in the educational process. As in any community, there are varied concrete roles for all members. People fit into these communities in very different ways. Parents and families have membership through their children. Teachers and other school personnel are members with accountability to parents, children and the broader community (Frederickson, & Cline, 2002) . Drawing on each person's capacities, the school social worker focuses on making the educational process work to the fullest extent. Therefore, school social workers work with parents, teachers, pupils, and administrators on behalf of vulnerable children or groups of children. The success of the process depends on involvement of everyone. The social worker helps the school community operate as a real community so that personal, family and community resources can be discovered and used to meet children's developmental needs (Welsh & Goldberg, 1999) . The inclusive education can act as a catalyst for change in educational practice, leading to improved quality of education. Including children with special needs in mainstream schools challenges teachers to develop more child-centered, participatory and active teaching approachesand this benefits all children. However, it promotes activities which help disabled children to develop their full potential, become self-reliant and participate in their communities. At the same time, it challenges discriminatory attitudes in the community, helping parents to think positively about their disabled children and promoting wider social inclusion (Puri, 2008 (Nagalakshmi, 2005) . There might also be still some CWSN with severe profound disabilities, who may require an educational programme and intensive specialized support completely beyond the purview and scope of a formal school in the current situation (Rudolf and Heredia, 2007) . Thus, SSA has adopted a more expansive and broad-based understanding of the concept of inclusion, wherein a multi-option model of educating CWSN is being implemented. The dual objective of embracing this model is to bring more CWSN under the umbrella of SSA and to provide to CWSN appropriate need-based skills, be it vocational, functional literacy or simply activities of daily living (Welsh, & Goldberg, 1999) . Further, an attempt is being made to provide these skills in the most appropriate learning environment. The implementation of this multioption model of inclusion in SSA has been made possible due to the flexibility offered to each State by the programme. Although most SSA States have identified and enrolled CWSN in schools, they differ in the approaches and strategies adopted to achieve the ultimate objective of inclusion (Dakar, 2000) .
Materials and Methods
In order to analyze the level of study habit and achievement motivation among the children with special needs, Improvement acquired from inclusive classroom, intervention facilitated by the schools for enriching the learning environment for CWSN and positive influence of inclusive education for CWSW in Tiruchirappalli District, a study on the Social work perspective on inclusive education for children with special needs was conducted. This descriptive study involved Special need children in Government and Government aided primary schools at Tiruchirappalli District. The universe of the present study includes all the 191 Government primary schools in 15 blocks of Tiruchirappalli District. From this sampling frame, the researcher selected 4 schools from each block using stratified disproportionate random sampling method. 689 children with special needs are studying in the selected schools. The sample taken for analysis consisted of 300 children with special needs. Out of 60 schools, the researcher selected five children with special needs from each school through stratified disproportionate random sampling method. Table 1 provides particulars of improvement of the differently abled children. The top four areas where improvement is maximum are: equal educational opportunities (98 percent), improvement in academic standards (96 percent), elimination of discrimination (91 percent) and strengthening of self-confidence (89 percent). Education has impact on the children's household chores. Similar were results from the case studies. A majority (Five out of six children with special needs) who participated in the case studies expressed that this inclusive classrooms maximize the opportunity for them to form friendships with students without disabilities. They also pointed out that the normal students agree them as friend and to be members of the class. The results of this study are consistent with those of the study by Rudolf and Heredia, (2007) their study has shown that a majority of the parents have listed a number of improvements in the behaviour of their child at school, home and social life after being part of IEDC. These findings also have been supported by studies conducted in other countries (Hunt & Goetz, 1997). Bulgren & Carta, (1998) , reveal the fact that physically challenged children show better improvement. The studies also show that most students develop better social skills, self discipline, higher self esteem and greater academic achievement. The teachers were motivated by a determination to diminish or eliminate bullying, teasing or destructive cliques within the school. G1= Low vision G2= Hearing impaired G3 = Physically impaired G4= Mentally retarded (Mild) G5= Learning disability This result corroborates the findings of Kumar, (2007) who have shown that the normal and the handicapped subjects differed significantly in their home adjustment, social adjustment, and emotional adjustment as well as in overall adjustment. The physically challenged children had a higher level of adjustment in academic, social, family and educational fields. They also argued that the mainstreamed mildly-physically-impaired students reported a higher academic and social efficacy than their non-handicapped.
Results and Discussion

Implications of the Study
The present study was conducted to find out positive influence of inclusive education on children with special needs and to identify the problems encounter by children and The present study emphasized that an implementation of the collaborative teaching model brought about various social benefits for groups of students with special needs, they experienced improvement in academic performance, psychological development and social skills; a majority of the students experienced an increase in self-concept related to their social abilities; and accomplishments. The children with special needs who participated in the study noticed that an increase in positive attitude towards themselves and others, a higher degree of motivation and an ability to assess more objectively their skills and weaknesses. The rate of interaction with other students with special needs was a significant predictor of students' educational achievement and thus, it minimizes negative stereotypes on special needs students. This is an important finding since it establishes a clear relationship between social interactions with typical peers and the achievement of individual education plan (IEP) goals by students with special needs. In the present study the interaction and relationship between children with special educational needs and normal peers was high.
The social work intervention is highly essential for those who had low level of perception on these variables. The researcher suggests appropriate social work methods, such as individual intervention, group intervention and community intervention is an essential for solving children problem and make the inclusive classroom is more appropriate to them. The researcher also suggests the following interventions to children. These are: (i) identification of the children with special needs in the classroom; (ii) referring the identified to the experts for further examination and treatment; (iii) developing positive attitude between normal children and children with special needs; (iv) enabling the children with special needs to avail themselves of the facilities provided for them under IED scheme; (v) involving the children with special needs in almost all the activities of the classroom and school and providing scope for cooperative learning among differently abled and normal children through 'play park method'; (vi) parental guidance and counselling and public awareness programme through school activities; (vii) conducting case studies and action research related to the specific problem of children with special needs; (viii) nurturing the talent among children with special needs; and (ix) construction of achievement and diagnostic tool.
Promotion of positive attitude towards the differently abled develops healthy social relationships among individuals. Integration helps to raise the differently abled children's standard of living and prepares them to live independently. It reduces psychological problems of disabled children. Basic readiness skills are required to integrate special needs children more effectively. Special and regular school teachers require multi-talents and play diversified roles to handle these children. Special techniques are used only in the case of children with severe special needs and for developing only the basic academic skills. The mildly disabled do not require such special skills and they need only modifications in the instruction. After learning special skills even the severely differently abled children can enter regular schools with suitable assistive devices. A general teacher has to supervise and facilitate learning of these children in the normal classroom set up. Special educational needs of most of the children with special needs can be met effectively in mainstream schools. The teacher has the responsibility for overall curricular experiences of these children. To fulfil this responsibility the teacher should possess a better awareness of the concept, nature, type and educational requirements to deal with children with special needs. To understand the strengths and weaknesses, every teacher should have a positive attitude towards children with special needs Apart from awareness and attitude a teacher should exhibit specific competencies to plan educational programme for the children with special needs. Successful promotion of integration for the children with special needs is achieved certainly if the teachers possess the aforesaid components. Integration warrants whole school approach in which teacher plays a vital role.
